Pupil premium strategy statement at The Belvedere

Academy

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.
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Part A: Pupil premium strategy plan

Statement of intent

The objective for all our pupils is that they all make exceptional progress and achieve highest
attainment across the curriculum within all subjects particularly in EBacc subjects (now known
as ‘academic breadth’ subjects). We continue to have high aspirations and an ambitious
curriculum for all our pupils and this is applicable to everyone regardless of their background,
home circumstances or challenges that our pupils may face over the years. All staff at The
Belvedere Academy recognise that all the pupils have a range of pastoral, social and academic
needs and the staff strive to provide a sense of belonging to support every individual pupil.

The Academy Improvement Plan (AIP) and subsequent individual departmental curriculum
plans have been used to inform the pupil premium strategy and identify priorities in order to
support disadvantaged pupils and ensure they make exceptional progress. In addition we have
analysed the results from 2024-25 thoroughly and identified trends and gaps in progress
across key subject areas. All staff are made aware of the many challenges faced by our pupils
on a daily basis and in particular we will focus on those pupils with a social worker, those who
have had a social worker in the past, EAL, pupils with SEND and those pupils who are young
carers. We are very keen to ensure we support all of our vulnerable pupils regardless of
whether or not they are entitled to pupil premium funding.

At the centre of our approach is high quality teaching and the need for all our pupils to receive
outstanding teaching, high aspirations for all pupils, an ambitious curriculum adapted to their
needs and that pupils are given the relevant support either in or outside the classroom on a
daily basis. This is achieved by adaptations both planned and reactive to the needs of all the
young people at the academy. The reason for this is that the external evidence strongly
suggests that ensuring high-quality teaching has the greatest impact on closing the
disadvantage attainment gap whilst at the same time ensuring that all our non-disadvantaged
pupils also receive the advantages of disadvantaged pupils in receiving high quality teaching.

The approach we have taken in our AIP and subsequent curriculum plans is to plan and offer
an ambitious curriculum that is well planned and sequenced and addresses gaps in pupils’
knowledge. The academy staff will use diagnostic assessments and evidence based research
to inform interventions and class teaching. We will continue to respond to the challenges that
individuals and groups of pupils face and we will endeavour to avoid making common
assumptions about the impact of disadvantage. There will be a shift to ensure that the
approaches and different strategies used will be evaluated and early intervention is put into
place when required. This will be applicable to each curriculum area and the data will be
closely scrutinised and form part of each departmental action plan taking into account results
from August 2025. We have identified 6 challenges that are our focus until 2026/27 in an
attempt to close the disadvantage gap.

The approach will be a whole school approach and all staff will continue to take responsibility
for the outcomes of all pupils including our disadvantaged cohort.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

ATTENDANCE

Attendance data from last year shows that attendance amongst our
disadvantaged cohort is lower, 89.23% non-disadvantaged compared to
94.31%, disadvantaged showing a gap of 5.08%. There is also a very
significant gap for our persistent absenteeism data of 30.4% for
disadvantaged cohort and 14.2% non-disadvantaged cohort. This is an area
of attention and will be a key focus to reduce this gap over the next 3 years
for our disadvantaged cohort as well as for all our pupils.

Our assessments and analysis of KS4 GCSE outcomes in previous years
show that absenteeism negatively impacts on the progress of our
disadvantaged pupils as well as their emotional wellbeing, communication
skills, social skills, aspirations and overall educational outcomes.

PUPIL OUTCOMES

The attainment of disadvantaged pupils in maths continues to be a focus. In
summer of 2025 at KS3 there existed a gap of 7% in the average % score for
Year 7 disadvantaged versus non-disadvantaged pupils. The gap then
widened further in Year 8 (to 8%) however, in Year 9 the gap then narrowed to
3%. Some of the issues include attendance (discussed in challenge 1) of
disadvantaged pupils and low confidence in maths problem solving skills. This
is supported by research conducted by the EEF which states that the
attainment gap between disadvantaged primary school pupils and their
classmates has grown in mathematics by one month since the onset of the
pandemic. As such, a focus needs to continue to be to close this gap.

The Attainment 8 data 2024/5 for disadvantaged pupils (41) is substantially
lower than non-disadvantaged pupils (57) and this gap widened in 2025
Although the A8 score for disadvantaged pupils remains above national (35)
this is also a local and national issue as a school we are aware that this gap
starts in Year 7 and continues until the end of Year 11.

READING

The academy continues to focus on improving the reading outcomes for all
our pupils and in particular those disadvantaged pupils. There is a link
between outcomes for pupils with lower literacy skills and those identified as
amber and red readers if appropriate support and intervention is not put into
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place. As Y6 students are tested in June before they start, intervention can
be rapid to enable full engagement with the Y7 curriculum.

ATTITUDE TO LEARNING

Our analysis of punctuality to school and lessons and behaviour analysis from
our internal systems shows that our disadvantaged pupils are not always fully
motivated and ready to learn in the classroom and at home. There appears a
discrepancy shared by staff, parents and pupils between disadvantaged and
non-disadvantaged pupils across these areas showing an increased need to
work with families, pupils, and staff to improve readiness to learn and overall
attitude to learning in the classroom.

A significant percentage of disadvantaged pupils across year groups are in
need of additional support in school and at home. Of the pupils requiring a key
worker due to additional support required, 80% are classed as disadvantaged.

COMMUNICATION TO PUPILS AND PARENTS

Through parental and pupil voice, our observations and discussions with
parents during parental meetings suggest that we need to improve
communication with our disadvantaged pupils and parents. A challenge still
exists post pandemic that some of our disadvantaged families are not fully
engaged in the life of the academy and there still exists many barriers across
all of our various communities.

CURRICULUM

There is evidence from KS4 outcomes, staff and pupil voice that there are
significant gaps in wider knowledge and vocabulary of some of the
disadvantaged cohort. There is a clear link to the wider cultural capital of all
our pupils and this can have a direct impact on pupils being able to access
learning in the classroom and access key terminology across the curriculum.
The curriculum is in need of significant adaptations due to a disadvantaged
cohort of 32% across Year 7 to 11 in addition to levels of SEND 23%. The
percentage of SEND and PP is 8%.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved attendance for all pupils and in
particular our disadvantaged pupils with a
reduction in our persistently absent pupils.

By the end of 2026/27 we want to have been
able to achieve and sustain an increased
attendance rate for all our pupils but in particular
to ensure there is a significantly reduced gap
between our disadvantaged and
non-disadvantaged cohort. The target continues
to be 96% for all our pupils and for the
attendance gap between disadvantaged and
non-disadvantaged pupils to be reduced to less
than 1%. The figure for persistent absenteeism
disadvantaged pupils to be no more than 1%
lower than non disadvantaged pupils.

To improve support for school avoidance and to
ensure various strategies are enhanced and
online teaching is used effectively where
possible for pupils not in school full time.

Ensuring a positive attitude to learning in
pupils who are equipped and ready to learn
and who are energised in their learning and
in their aspirations.

To reduce the number of behaviour incidents for
the disadvantaged cohort and ensure the gap is
reduced so that there is no difference between
disadvantaged and non-disadvantaged pupils
receiving negative behaviour points.

Teacher feedback and observations to show
that pupils are ready to learn and this can then
be observed through work scrutiny and at
assessment points throughout the academic
year across all years.

To support the wellbeing of our pupils and
increase the offer and access to support
services from other external agencies

Improvement in the overall wellbeing score of
our pupils at the next Oxwell Survey in 2026
and qualitative results from pupil voice,
attendance, behaviour incidents, parental forum,
teacher observations and student leaders.

Increase in participation of disadvantaged pupils
at trips, visits, visiting speakers and all
enrichment activities.

To increase engagement and participation
of all parents and carers across Year 7 to
11 with specific focus on disadvantaged

pupils

To increase attendance at academy events to
above 95% for all pupils including parents of
disadvantaged pupils and to offer a range of
ways including virtual, face to face and
alternative times to try and suit the needs of all
our families. To also try and ensure language
barriers are removed and to gather parental
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voice at all events including reasons for
non-attendance.

To increase participation with disadvantaged
families and to monitor attendance of
disadvantaged families and other vulnerable
groups including SEND at parental forums.

High quality teaching is evidenced in all
curriculum areas and there is a clear
focus on improving reading, oracy and
literacy across all subjects.

Feedback from lesson observations, learning
walks, pupil voice and attainment data from
Year 7 to Year 11. Ambitious, well planned and
sequenced curriculum plans showing support
and adaptations for all pupils and in particular
evidence of support and high aspirations of
disadvantaged pupils to support reading
comprehension, oracy, vocabulary and literacy.

By 2027, the academy can demonstrate a
narrowing of the gap that exists at the point of
entry and reading scores improve faster for all

pupils.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £120,449

Activity Evidence that supports this Challenge
approach number(s)
addressed
To develop a broad, The DfE non statutory KS3 and 4 1,2,3,4,6
balanced knowledge guidance The national curriculum: Key
rich curriculum that stage 3 and 4 - GOV.UK
responds to the needs
of the pupils with a To review teaching of Maths at KS3 and
particular fOC.US on 4 to improve problem solving skills,
Maths, Spanish and ili d teachers to assess
Science.To fund staff for reS|.|e,nce. an
CPD and time needed pup|I§ prior knoyvledge and em.p'Oy
effective strategies via the curriculum.
to carry out necessary
review and evaluation
of current curriculum Teaching mathematics at key stage 3 -
and regularly adapt GOV.UK, Improving Mathematics in Key
curriculum in response Stages 2 and 3 | EEF
to needs of cohort.
To teach very low prior EEF subject guidance reports Guidance
attainers in Year 7 and reports | EEF
then subsequent years
in small classes with a
highly adapted
curriculum (CAG). Time
will be given to staff for
CPD and then time to
adapt, evaluate and
refine the curriculum
regularly in KS3 in
Maths, English,
Science, Geography
and History
Improving literacy, Evidence outlines clearly the need to 3,6
oracy and the executive | ensure pupils can acquire necessary
function of all pupils skills in oracy and literacy that starts in
across all curriculum Year 7 and continues throughout school
areas and in form time career.
to ensure that all pupils
can make exceptl_onal Oral language interventions | EEF
progress and achieve
aspirational educational



https://www.gov.uk/national-curriculum/key-stage-3-and-4
https://www.gov.uk/national-curriculum/key-stage-3-and-4
https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

outcomes across all
subjects.

To also ensure all pupils
are equipped with
necessary literacy and
oracy skills and
curriculum to be
regularly adapted to
ensure adequate
literacy skills so that
pupils can progress to
the next stage of their
educational journey.

Improving Liter: in ndar
Schools | EEF

To ensure high quality
teaching occurs across
all curriculum areas
time and training needs
to be given to staff.

We will use EEF
evidence as to how to
support professional
development in order to
enable a delivery of high
quality learning
opportunities.

The academy will
ensure that staff have
the knowledge and skills
as well as time to follow
a graduated approach to
teaching and learning so
that the curriculum is
regularly reviewed,
adopted, enhanced and
developed.

Staff will share best
practice across the
school but with wider
colleagues across
GDST network.

Teaching in the classroom needs to be
carefully planned and sequenced and
adapted to ensure pupils can know
more, remember more and do more and
that there is an alteration in pupils long
term memory over time. The curriculum
needs to be regularly evaluated but also
needs to be adapted annually to meet
the needs of the disadvantaged cohort
and the overall needs of the pupils that
is unique to each year group.

DIAGNOSTIC ASSESSMENT

Using pupil premium: guidance for
school leaders - GOV.UK

1. High-quality teaching | EEF
Feedback | EEF

Effective Professional Development |
EEF

2,3,4,6



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://d2tic4wvo1iusb.cloudfront.net/production/documents/news/Diagnostic_Assessment_Tool.pdf?v=1699001551
https://assets.publishing.service.gov.uk/media/6425a1002fa848000cec105f/Using_pupil_premium_guidance_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/media/6425a1002fa848000cec105f/Using_pupil_premium_guidance_for_school_leaders.pdf
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £75282

Activity Evidence that Challenge
supports this number(s)
approach addressed

Ensure reading intervention is timely and Improving Literacy 3

impactful for all pupils requiring reading in Secondary

intervention. Staff to be given CPD and time | Schools | EEF

to deliver appropriate interventions and

resources/ software to be purchased to ,

track progress and deliver intervention. Reading :

: : . comprehension

Screening will take place via GL strateqies | EEF

assessments for all Year 7,8,9 pupils and

then ongoing for any pupils of concern.

Phonics | EEF

Year 7 reading lessons are included in the

timetable and time is allocated to train staff

and then allow staff to deliver the reading

lessons.

Tutoring to be delivered to pupils needing Staff to improve 1,2,4

additional support and intervention with
particular focus on Maths, English, Science,
Spanish and Ebacc subjects. The academy
will identify pupils that need the support the
most and that academy priorities
disadvantaged cohort including high prior
attainment.

diagnostic
assessment to
ensure tutoring is
targeted at specific
knowledge gaps in
disadvantaged
cohort. This will be
delivered via one to
one and group
tutoring.

One to one tuition |
EEF

Small group tuition |

EEF

EEF School

Planning Guide
Post Covid -

Tutoring



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://d2tic4wvo1iusb.cloudfront.net/production/documents/School_Planning_Guide_2022-23.pdf?v=1705747858
https://d2tic4wvo1iusb.cloudfront.net/production/documents/School_Planning_Guide_2022-23.pdf?v=1705747858
https://d2tic4wvo1iusb.cloudfront.net/production/documents/School_Planning_Guide_2022-23.pdf?v=1705747858
https://d2tic4wvo1iusb.cloudfront.net/production/documents/School_Planning_Guide_2022-23.pdf?v=1705747858

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £105393

Activity Evidence that Challenge
supports this number(s)
approach addressed

To continue with a focus on improving Various strategies 1,2,5

attendance of all our pupils with a will be implemented

particular focus on disadvantaged cohort. that are proposed
Attendance officer, non teaching Head of by both EEF and
Year, learning mentor and a family liaison

officer employed to support our vulnerable Gov.uk. as

families and pupils in order to improve successful ways of
attendance and reduce the rate of Improving
persistent absenteeism. attendance set out

Working together to

improve school

attendance - August
2024 - GOV.UK

Toolkit for schools:

communicating with

families to support
attendance -

GOV.UK

Attendance

interventions rapid
evidence assessment

EEF

Evidence brief on

improving attendance

and support for... |
EEF

Improving school
ndance - Of :

schools and further

education & skills

(EES)

The Evidence Base
behind Attendance...
Durrington Research

School
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https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance/toolkit-for-schools-communicating-with-families-to-support-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance/toolkit-for-schools-communicating-with-families-to-support-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance/toolkit-for-schools-communicating-with-families-to-support-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance/toolkit-for-schools-communicating-with-families-to-support-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance/toolkit-for-schools-communicating-with-families-to-support-attendance
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/news/evidence-brief-on-improving-attendance-and-support-for-disadvantaged-pupils
https://educationendowmentfoundation.org.uk/news/evidence-brief-on-improving-attendance-and-support-for-disadvantaged-pupils
https://educationendowmentfoundation.org.uk/news/evidence-brief-on-improving-attendance-and-support-for-disadvantaged-pupils
https://educationendowmentfoundation.org.uk/news/evidence-brief-on-improving-attendance-and-support-for-disadvantaged-pupils
https://educationinspection.blog.gov.uk/2023/11/16/improving-school-attendance/
https://educationinspection.blog.gov.uk/2023/11/16/improving-school-attendance/
https://educationinspection.blog.gov.uk/2023/11/16/improving-school-attendance/
https://educationinspection.blog.gov.uk/2023/11/16/improving-school-attendance/
https://educationinspection.blog.gov.uk/2023/11/16/improving-school-attendance/
https://researchschool.org.uk/durrington/news/the-evidence-base-behind-attendance-interventions
https://researchschool.org.uk/durrington/news/the-evidence-base-behind-attendance-interventions
https://researchschool.org.uk/durrington/news/the-evidence-base-behind-attendance-interventions
https://researchschool.org.uk/durrington/news/the-evidence-base-behind-attendance-interventions

To engage with HEARTS project which The academy will 1,2,4,5

will enable the school to become more focus on improving

attachment and trauma informed in order social and emotional

to support the wider needs of our pupils regulation for our

and support overall social and emotional vulnerable pupils and

learning as well as overall behaviour will use evidence set

rates. out by EEF and also

CPD for ways to manage and respond to as part of the

poor behaviour and ensure the academy HEARTS project to

adopts a consistent approach across year train all staff to

groups and curriculum areas. become more trauma
informed.

All staff will be trained and staff will gain _

expertise to become key workers for LLPJM

specific vulnerable pupils. Project

We will fund the development of a Social and emotional

Personal Development programme for all learning | EEF

our pupils that will include a range of

topics that enhance PSHE programme and

also ensure pupils receive more physical

opportunities (RISE programme) that are

in addition to PE curriculum.

Improving emotional wellbeing and mental Based on increased 1,2,4,5

health of all our pupils. Employment of
Place2Be mental health practitioner and
also a mental health coordinator to ensure
a whole school approach to mental health
and wellbeing.

Form tutors will also be trained to respond
to low level incidents from pupils and offer
time for staff to be training as mental
health champions.

mental health needs
and incidents of our
young people, we
have identified a need
to be able to respond
quickly to need and
also offer various
strategies to reduce
exam anxiety prior to
exams.

Place2Be will be able
to offer CBT and
parental support if
this deemed as
appropriate approach
to support some of
our vulnerable young
people in need of
mental health
support.

Cognitive Behavioural
Therapy | Youth

Endowment Fund

Social and emotional

learning: An evidence
review and synthesis
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https://www.schoolimprovementliverpool.co.uk/Liverpool-Hearts-Project
https://www.schoolimprovementliverpool.co.uk/Liverpool-Hearts-Project
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://epi.org.uk/publications-and-research/social-and-emotional-learning/
https://epi.org.uk/publications-and-research/social-and-emotional-learning/
https://epi.org.uk/publications-and-research/social-and-emotional-learning/

of key issues -
Education Policy
Institute

Social and emotional
learning | EEF

Promoting children
and young people's
mental health and

wellbeing A whole
school or college

approach
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https://epi.org.uk/publications-and-research/social-and-emotional-learning/
https://epi.org.uk/publications-and-research/social-and-emotional-learning/
https://epi.org.uk/publications-and-research/social-and-emotional-learning/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://assets.publishing.service.gov.uk/media/614cc965d3bf7f718518029c/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/media/614cc965d3bf7f718518029c/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/media/614cc965d3bf7f718518029c/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/media/614cc965d3bf7f718518029c/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/media/614cc965d3bf7f718518029c/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/media/614cc965d3bf7f718518029c/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

We have carried out a thorough analysis of the performance of our school’s
disadvantaged pupils during the 2024-25 academic year at KS4.

The Attainment 8 score at the academy in 2024-25 was 41 for our disadvantaged
pupils and the non-disadvantaged score was 57 showing an overall gap of 16 in the
attainment outcomes of our disadvantaged cohort. This gap has widened by 2 points
from 2024. Nationally for the disadvantaged cohort, A8 is 36.8 suggesting that, whilst
there is room for improvement, disadvantaged pupils at the academy attain higher
grades than national.

The Liverpool authority schools data shows an indicative overall Attainment 8 figure of
49 for the non-disadvantaged cohort and 30 for the disadvantaged cohort with a gap of
19. We are therefore performing better than the average of Liverpool secondary
schools but we want to reduce the gap further in 2025-26.

The gap between our disadvantaged and our non-disadvantaged cohort did increase
post pandemic and is reflective of local and national trends however some of our wider
strategies such as attachment and trauma informed approach have started to show an
impact on behaviour and wellbeing of our disadvantaged cohort, as well as trying to
narrow the attainment gap in 2025. The absence rates for our disadvantaged cohort
also continue to be a cause for concern as there continues to be a significant gap and
we prioritised spending 2024-25 on additional roles including both a family liaison
officer, non-teaching Head of Year and attendance officer. This is having a positive
impact as of December 2025.

At KS3 our internal assessments show an attainment gap between our disadvantaged
and non disadvantaged cohort in both English and Maths from Year 7 and in Year 9. In
summer 2025 there was a gap of 20% disadvantaged v non disadvantaged pupils
achieving the academy’s expected target in Maths by the end of Year 9. This is
compared to a gap of 15% in terms of disadvantaged v non disadvantaged pupils
achieving academy’s expected target in English. Maths and English progress and
attainment for disadvantaged pupils continues to be a priority for 2025-26.
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There are still more safeguarding referrals for mental health support than before the
pandemic and we are continuing to focus on a whole school approach to mental health
and wellbeing across the academy and ensuring involvement and implementation of
local strategies across the city.

In 2022-23 a new SIL comprehension programme introduced 3x weekly for the benefit

of Amber readers. For Y7 red and amber students, these take place in their timetabled

Reading lessons and for students in Y8 upwards, form time sessions are utilised where
appropriate.

In 2025 a new phonics programme Fresh Start has been introduced. This is a rapid
and intensive programme that fills specific phonic gaps and builds confidence in
fluency. There is still a gap between our disadvantaged and non disadvantaged pupils
in terms of reading and Fresh Start will enable our disadvantaged students to gain
confidence and reading ability.

All staff have been trained in five academy wide reading strategies and use of the
English alphabetic code. All red/amber readers were provided with a reading ruler.
Format of library lessons changed to best support struggling readers and encourage
green readers to access a range of literature. Parent sessions were held to teach
parents how to support their children and to explain what action was taking place in
school.

Attendance data for the academic year continues to show a discrepancy between
disadvantaged and all pupils,We are therefore placing a focus on reducing this overall
rate and in particular with our disadvantaged cohort for this academic year by
employing extra resources, improved tracking and implementation of new strategies as
well as offering more support to families and pupils themselves.
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